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Implementation of Two Hong Kong
Online-to-Offline Writing Education
Experiments: a Writing Lab and a
Penfriend Programme

Chiu-yeung WONG'
Kwun Tong Maryknoll College

Abstract

This paper reports on two online-to-offline (O20) writing projects in a Hong
Kong secondary school: firstly, a blended-learning Penfriend Programme
with students in Colombia, South America which involves an intercultural
and online community of learners exchanging handwritten letters, curating
a YouTube channel and publishing eBooks, and secondly, an O20 student-
centric Writing Lab in which students volunteer to meet face-to-face to
experiment in writing techniques at school, and independently explore online
resources from home. This study is an exploratory mixed methods case
study and finds that (1) students generally feel more negatively towards the
projects than learning English in conventional ways, (2) students enjoy social
interaction in the projects, and (3) there is a positive relationship between
students’ opinion of the Penfriend Programme and their self-assessment of
global citizenship attitude (r=0.729). Implications for the design of such
activities are discussed.

Keywords

writing across cultures, online community learning, blended learning
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Introduction

Following the tradition of Social Development Theory (Vygotsky, 1978),
the current view of writing emphasizes how different pieces of writing fulfil
different social and communicative purposes between the writer and readers
in authentic contexts, even though students of English writing often treat
their teachers as the intended reader and that the writing fulfil the purpose
of merely completing a homework assignment (Hyland, 2002). There have
been calls for a more sociocultural emphasis on writing instruction (Hyland,
2003). This is coupled with the internationalization of English language
and the development of contrastive rhetoric, which invites us to view the
act of writing as crossing social contexts and caution writers to be sensitive
to cultural issues in writing (Spack, 1997; Zamel, 1997; Connor, 2002).
Similarly, development in English pedagogy favours English in ways that
transcend national boundaries (Littlewood, 2011).

A number of scholars examine the social and cultural elements of ESL
writing methodologically, with a focus on pedagogical models, rather than
in actual practice, especially regarding the complexities involved in the
implementation of blended learning projects (Hyland, 2003, Shelly, Gunter &
Gunter, 2014). Some studies focus on the perceived implied cultural relations
between that of ‘West’ and ‘East’ (Canagarajah, 2012; Holliday, 2006).
Therefore, more research about writing across culture is needed in the actual
practice and implementation of alternative and e-approaches, especially
those between cultures outside of the native ‘West’ (Canagarajah, 2012).
To fully understand this dimension of ESL writing, we must understand the
challenges and achievements of intercultural ESL writing approaches in
actual practice. This paper focuses on two writing projects with an emphasis
on the implementation of writing projects in authentic contexts and across
two cultures outside of the native West.




Literature review

English as lingua franca

Studies on second language learning must consider social contexts (Johnson,
2009). As English spreads to become the world’s second language, non-
native speakers outnumber native speakers by a considerable ratio. Some
estimations show that native speakers consist of only about 20-25% of the
world’s English-speaking population. One estimation in 2003 shows that
the ratio of non-native English speakers to native English speakers is about
3:1 (Crystal, 2003). The worldwide prevalence of English has led to studies
of its use by non-native users who use it for communication, and ESL/EFL
students. In earlier studies, native speakers were usually used as the standard,
resulting in many ESL students being seen as deficient. Prator et al. (1968)
and Quirk (1990), for example, viewed that non-native speakers’ language
varieties have not yet reached the proficiency of the native speakers’ norm.
For this reason, many language students internalize the idea that non-native
language users are ‘non-standard’, ‘non-authentic’ and inferior (Bucci &
Baxter, 1984).

Critical pedagogy

Critical pedagogy aims to rethink these well-accepted underlying
assumptions and beliefs in language education (McLaren, 2015). Critical
scholars such as Holliday (2005) have argued that native-speakerism is
a western-dominated, culturally-prejudiced belief imposed upon second
language education by Western educators, thus morally unacceptable.
Development in English pedagogy also favours teaching English in ways
that transcend national boundaries (Littlewood, 2011). Communicative
Language Teaching, which has been developing against this background
since the 1970s, can be seen as a resistance to native-speakerism (Littlewood,
2011). Rather than accuracy, CLT focuses on comprehensibility (Holliday,
2005). It does not seek perfect, or native standard accuracy, but the ability to
sustain effective and comprehensible communication appropriately in various
contexts, both with native and non-native speakers, with more emphasis
on asking for and providing clarifications, understanding the audience, and
multi-competence, etc (Richards, 2001; Munby, 1981; Cook, 1995).
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Communicative Language Teaching and non-native communication

Following the trend of Communicative Language Teaching (CLT), it is
argued that basic competence in English is adequate for communication
without the need to be of native speaker standard (Gebhard, 2006). This
view suggests that having a native standard does not mean having better
language ability. It is noted that aiming for native speaker proficiency may
be unessential because sounding native does not necessarily mean good
communicative ability; some scholars even consider that native proficiency
is counterproductive (Sewell, 2015). This view argues that native speakers
often fail to communicate the message, especially to non-native speakers
(Hazel, 2016). For example, in pronunciation, native speakers have a faster
speaking pace, reduced vowels, and opaque idiomatic language (Sewell,
2015). On the other hand, people who speak English as a second language
are more likely to use strategies for repairing misunderstandings, like asking
for clarification and repetition (Goh & Burns, 2012).

Non-native spoken communication outside of the ‘native West’

It is also shown that even ESL speakers who have different first
languages can communicate better among themselves compared to when
communicating with native speakers of English (Hazel, 2016). Some studies
focus on the perceived implied cultural relations between that of ‘West’
and ‘East’ (Canagarajah, 2012; Holliday, 2006). More studies about writing
across culture, especially those between cultures outside of the ‘native West’,
are needed (Canagarajah, 2012). Given that Hong Kong is breaking away
from native-speakerism, Hong Kong’s current curriculum document lists
understanding “various cultures in which English is used” as one of its aims,
perhaps a sign of recognizing a number of non-native English cultures and
accents. (CDI, 2006, p.9).

One of the learning targets in the curriculum guide is to understand speech in
“a variety of accents” (CDI, 2006, p. 24). In Hong Kong, the curriculum is
still influenced by native-speaker standards, although the use of Hong Kong
English in a local public examination is seen as a breakthrough (Chan, 2014).
However, the focus on accents in speaking and listening (see Chan, 2014 for
example) seems to indicate a need for more focus on writing.




Research questions
Given these gaps, this research attempted to answer these research questions:

1. What is the participants’ attitude to learning English writing through the
Penfriend Programme and Writing Lab compared to learning English in
conventional ways?

2. What aspects of the Penfriend Programme and Writing Lab do students
enjoy the most and benefit the most from?

3. Is there a relationship between participants’ attitude to learning English
through the Penfriend Programme and their intercultural communication
competence? Is there a relationship between participants’ attitude to
learning English through the Penfriend Programme and their global
citizenship attitude? If the relationships exist, how strong are they?

Methodology
Setting

The participants were 82 secondary school students in a secondary school
in Hong Kong, from S1, S4 and S5. The school is located in a district with
a predominantly ethnic Chinese and Cantonese-speaking population. The
research project took place in the academic year from August 2018 to June
2019, during which the author taught the classes which participated in the
project.

Writing Lab

The first writing project is a Writing Lab in which students volunteer to
meet face-to-face to experiment with writing techniques at school while
independently exploring online resources about writing from home. The
offline component consisted of about 10 Tuesday lunchtime workshops
starting mid-September 2018 open to F.5 (16-year-old) students. Attendance
was voluntary. Lunchtime was chosen to avoid keeping students after school,
which might make the programme less attractive to students with other
commitments. The Writing Lab is skill-based, focusing on experimentation
with skills related to content, language and organization. Content-wise, the
topics generated ideas using PECS framework (personal, economic, cultural
and social perspectives), avoided logical fallacies, and used 5'E's to convince
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the reader (example, explanation, elaboration, personal experience, experts'
opinions). In language, the topics were using the 2 ‘P’s: proofreading and
polishing, understanding language features of different text types using
the ‘TAPS’ framework (topic, audience, purpose, situation), enriching
vocabulary, and using a variety of grammatical patterns. As for organization,
the topics are developing a paragraph: using the TEEN (topic sentence,
example, explanation, ending sentence) and PEEL frameworks (point,
evidence, explanation, link), using cohesive devices, and writing engaging
beginnings and thoughtful conclusions. The approach was individualized
and interactive. Students who attended the workshops were encouraged to
experiment with these writing techniques, and were given the autonomy to
choose the topic to write about.

The online component consisted of writing resources available for students
to use at home, including exemplary writing, writing prompts, e-books about
writing skills, support in vocabulary and sentence patterns. Students who did
not attend the offline workshops had to submit an assignment which could
only be completed by utilizing the online resources provided.

Penfriend Programme

The second writing project is a blended-learning Penfriend Programme
between Hong Kong students and students in Colombia, South America
which involves an intercultural and online community of learners exchanging
handwritten letters, curating a YouTube channel and publishing eBooks.
This connection between the schools was established through the Cambridge
Assessment English, which the Hong Kong teacher joined in January 2018.
The letters are uploaded online. A YouTube channel was created featuring
both Colombian and Hong Kong students. The videos show students writing
letters to their penfriends, and reading and reacting to the letters from their
penfriends.

Students did not seem to have in-depth knowledge about Colombia before the
programme. They often associated the country with Columbia Sportswear,
coffee, drug, football stars, etc. Before exchanging letters, students were
shown photos of the Colombian students, facts and statistics about the
Colombian economy, demographics, society and daily life to prepare them
for the programme. Students were given instructions on what to write in




the first letter. They were asked to introduce themselves. They could talk
about their daily life, hobbies, school, favourite things (songs, movie stars,
sports...), dreams, fears, etc. Depending on their grade level, they were also
given a word limit.

Procedure, data collection methods & data analysis methods

As suggested by previous studies on this topic (Ma, 2012; Ling & Braine,
2007; Lasagabaster & Sierra, 2005), this study was based on a mixed-
methodology questionnaire survey with open-ended and closed-ended
questions. Students’ attendance to the Writing Lab was also recorded.

For Research Question 1 (What is the participants’ attitude to learning
English through the projects as compared to learning English in conventional
ways?), participants were asked to rate the following two groups of
Likert-scale statements on a degree scale from 1 (totally disagree) to 5
(totally agree). The statements in the first group, e.g. ‘Learning English is
interesting’ is a statement regarding the participant’s attitude to learning
English in conventional ways. Each statement in this group corresponds to
another statement in the second group that is specific to the programme that
participant participated, e.g. ‘Learning English through Writing Lab / through
the Penfriend Programme is interesting’. The mean rating of the statements
is calculated. By comparing the mean rating of the general statement against
that of the specific ones, the participants’ attitude to learning English through
the projects as compared to learning English in conventional ways can be
assessed.

1. Learning English is interesting.

2. Learning English through Writing Lab / through the Penfriend
Programme is interesting.

I like learning English.

4. I like learning English through Writing Lab / through the Penfriend
Programme.

Learning English is easy.

6. Learning English through Writing Lab / through the Penfriend
Programme is easy.
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7. Learning English makes me happy.

8. Learning English through Writing Lab / through the Penfriend
Programme makes me happy.

9. Iam not afraid to learn English.

10. T am not afraid to learn English through Writing Lab / through the
Penfriend Programme.

11. T have confidence in learning English.

12. T have confidence in learning English through Writing Lab / through the
Penfriend Programme.

13. I am able to use English.

14. T am able to learn English through Writing Lab / through the Penfriend
Programme.

15. The level of difficulty of English lessons is just right to me.

16. The level of difficulty of learning English through Writing Lab / through
the Penfriend Programme is about right to me.

For Research Question 2 (How do participants enjoy or benefit from the
Penfriend Programme and Writing Lab?), participants were asked to indicate
whether it is their first time to receive a letter and video from another country,
and rate some statements about the programme’s benefits. They were asked
to answer open-ended questions, including recalling the content of the video
and letters being exchanged. They also had to answer questions about their
impression of Colombia and Colombian people, what they liked most about
the Penfriend Programme / Writing Lab and what they thought was the most
useful. The answers to the open-ended questions were analyzed inductively
using text frequency and thematic analysis to identify relevant recurring
themes. The segments of the answers that illustrate the arguments and themes
were then grouped together. These questions could provide insights into how
participants benefit from the programmes in terms of improvement in cultural
awareness and language.

For question 3 (Is there a relationship between participants’ attitude to
learning English through the Penfriend Programme, and their intercultural
communication competence and global citizenship attitude? If so, how strong




1s 1t?), participants were asked to rate the following two groups Likert-
scale statements measuring their self-reported intercultural communication
competence and global citizenship attitude. The statements were based
on three previously published studies (de Rivera & Carson, 2015; Der-
Karabetian & Ruiz, 1997; Green, 2015). Participants’ intercultural
communication competence and global citizenship attitude data were
compared with their attitude data (obtained in the statements also used
in research question 1) using linear regression analysis. The dependent
variable is the participants’ attitude to learning English through the Penfriend
Programme. The independent variables are the participants’ self-reported
intercultural communication competence and global citizenship attitude.
The relationship between the sets of data was observed by running a linear
regression analysis using a mathematical instrument on mathportal.org.

The statements for self-assessment of intercultural communication
competence based on Green (2015) are:

1. I am comfortable talking with people from other cultural groups.
2. 1 adjust my communication styles depending on whom I am talking to.
3. I think it is important to remain current on international affairs.
4

I communicate effectively with others from backgrounds different from
my own.

The statements for self-assessment of global citizenship attitude based on de
Rivera & Carson (2015) and Der-Karabetian & Ruiz (1997) are:

1. Tam living in a global village.
What I do as a person could ‘touch’ someone in another part of the world.

2
3. Tam ‘next door neighbours’ with people living in other parts of the world.
4. Tam related to everyone in the world as if they were my family.

5

My fate and future are bound with all of humankind.

The surveys were conducted during class time because the researcher was
the teacher of the participating classes. As a result, the participants of the
research were all of the participants of the projects. No sampling was needed.
Participants were informed that their participation and answers would not
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affect their standing in the school, nor be told to their regular teachers.
Participants were informed of their right to withdraw, the confidentiality
arrangement of their responses, the research procedure and purpose, before
their consent was obtained. After they consented, they proceeded to complete
the questionnaires anonymously. The researcher stood aside in the classrooms
unless participants asked for assistance. No deception, sensitive topic, risks,
or psychological stress beyond normal school activities was involved. All
participating students consented to the research, and no one withdrew.

Findings
Key findings
To answer the three research questions:

1. Regarding the participants’ attitude to learning English through the
projects compared to learning English in conventional ways, students
generally feel more negatively towards the projects than learning English
in conventional ways, although the overall experience is still weakly
positive. F.1 and F.3 participants found the Penfriend Programme
easier and gave them more confidence compared to learning English in
conventional ways. F.5, who thought that learning English through the
Pen Friend is easier, reported having more confidence; they also thought
that learning through the programmes makes them happier and that the
level of difficulty is appropriate.

2. Participants reported enjoying and learning the most from the social
and receptive aspects of the Penfriend Programme, particularly those
who received a letter addressed to them, or a letter from abroad for
the first time. They reported learning about the culture of Colombia
and communication. As for the Writing Lab, participants enjoyed the
interaction. It was found that attendance and interaction are key to the
offline components of the O20 project that benefited students.

3. As for the relationship between participants’ attitude to learning English
through the Penfriend Programme, and their intercultural communication
competence and global citizenship attitude, there is a stronger positive
relationship between students’ opinion of the Penfriend Programme
and their self-assessment of global citizenship attitude (r=0.729) than
intercultural communication competence (r=0.5448).




Detailed findings of research question 1 on participants’ attitude to learning
English through the projects as compared to learning English in conventional
ways

Table 1 refers to participants’ mean rating of their attitude to learning English
in conventional ways versus their attitude to learning English through the
Penfriend Programme. Generally speaking, F.1 students have weakly positive
feelings towards the programme because the mean rating towards the project
is 3.54, although it is slightly lower than the mean rating towards learning
English in conventional ways. The items that receive the lowest ratings
include feeling happy, being able to use English and the level of difficulty.
Generally, they think learning English through the Pen Friend is easier, and
they have more confidence. Generally speaking, F.3 students have very
weakly positive feelings towards the programme because the mean rating
towards the project is 3.19, although it is slightly lower than the mean rating
towards learning English in conventional ways. This rating is lower than the
one given by F.1 students. The items that receive the lowest ratings include
feeling happy, being able to use English and liking the learning. Generally,
they think that learning English through the Pen Friend is easier, and they
have more confidence, similar to the F.1 students. Generally speaking, F.5
students have very weakly positive feelings towards the programme because
the mean rating towards the project is 3.22, although it is slightly lower than
the mean rating towards learning English in conventional ways. The item
which receives the lowest is liking the learning. However, there are more
aspects in which the Penfriend Programme outperforms. On top of thinking
that learning English through the penfriend is easier, and they have more
confidence, the two points similar to F.1 and F.3 students are that they also
think that learning through the programmes makes them happier and that the
level of difficulty is more appropriate, which are contrary to the opinions of
F.1 and F.3 students.
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Table 1. Participants’ mean rating of their attitude to learning English in
conventional ways versus their attitude to learning English through the
Penfriend Programme

F.1

F.3

F.5

in
conventional
ways

through the

Penfriend

Programme

in
conventional
ways

through the

Penfriend

Programme

in
conventional
ways

through the
Penfriend
Programme

Learning
English is
interesting.

3.75

3.58

3.06

3

3

3

I like
learning
English.

3.71

3.67

3.24

2.88

3.17

2.77

Learning
English is
easy.

3.09

3.16

2.67

3.03

3.37

Learning
English
makes me
happy.

3.5

3.46

2.94

2.86

I am not
afraid

to learn
English.

4.04

3.96

3.85

3.57

3.72

3.56

I have
confidence
in learning
English.

3.58

3.63

3.27

3.30

3.36

3.5

[ am able
to use
English.

3.96

3.46

3.67

3.28

4.05

3.14

The level
of difficulty
of English
lessons is
just right to
me.

3.67

3.38

3.45

3.58

3.27

3.41

Mean

3.66

3.54

3.27

3.19

3.30

3.22

Note: 1 = totally disagree, 2 = disagree, 3 = neutral, 4 = agree, 5 = totally agree




Turnout to the Writing Lab was low. Of the 22 students invited to join the
Writing Lab, only 4 students attended the workshops more than three times.
Some only came once only, and most never. An assignment that corresponds
to the Writing Lab topics was given to all 22 students to complete using the
online materials. 17 of the students submitted the assignment while 5 did
not. Students who attended the workshops reported that they enjoyed the
interaction the most. They found that the writing skills learnt were useful and
could help them brainstorm ideas. They liked reading exemplary writing and
reading past public examination papers.

Those who submitted the assignment (primarily those who did not attend
the workshops) have a stronger feeling that English is easy and have more
substantial confidence in themselves. According to the survey, most students
are too busy for face-to-face meetings outside of class time. 58% of non-
attendees cited having no time as the reason for not attending. Examples of
their response include “Don’t wanna spend more time studying when it’s not
lesson time” and “I want to have lunch outside school”. Those who attended
the Writing Lab workshops found them moderately interesting and that they
improved their writing. They had a better feeling towards the Writing Lab
than those who did not attend had towards the assignment.
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Table 2. F.5 participants’ mean rating of their attitude to learning English
in conventional ways, through the Writing Lab workshops and through the

assignment.
. c 1 Learning English . .
o Learnmg English in through the Writing Lab Learning English
conventional ways workshops through the assignment
Learnmg English is 3 3 204
Interesting.
I like learning
English. 3.17 3.33 2.88
Learning English is 3 3 335
easy.
Learning English 2.86 3 253
makes me happy.
I am not afraid to
learn English. 372 307 209
Lhave confidence 336 3 3.41
in learning English.
I am able to use
English. 405 4 4
The level of
dlfﬁculty qf Enghsh 397 367 329
lessons is just right
to me.
The activity
improves my - 3.67 3.35
writing.

Note: 1 = totally disagree, 2 = disagree, 3 = neutral, 4 = agree, 5 = totally agree




Detailed findings of research question 2 on aspects of the Penfriend
Programme and Writing Lab students enjoy the most and benefit the most

from

As seen from Table 3 below, a majority of students, especially the youngest
ones, received their first letters having them as the target / primary reader.
An even higher percentage of them received their first letters from abroad.
Although a lot of them received their very first video communication, the

percentage is lower than letters.

Table 3. Percentage of students receiving a letter addressed to them, a letter
addressed to them from another country, a video for them, or a video for
them from another country, for the first time.

I received...in the Penfriend F1 F3 E5
Programme

illgée; %(Iiﬁgs_sed to me FOR THE Yes: 75% Yes: 54.5% | Yes: 68.2%
FORTHE FRSTTIME | Ye89% | Yesi13% | es: s64%
%;/l\i/il];elo for me FOR THE FIRST Yes: 37.5% | Yes: 54.5% | Yes: 40.9%
FORTHE FIRSTTIME | Yo 416% | Ves: 60% | Vesi 45.5%
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As seen from Table 4 below, participants reported that the programme
brought moderate benefits in intercultural communication, especially
in allowing them to communicate with people from different cultural
backgrounds. The effect is more substantial in younger students. However,
the effect is not strong in helping them understand the culture in Colombia.

Table 4. Participants’ mean rating of different benefits of the Penfriend
Programme

The Penfriend Programme... F.1 F3 F.5

...helps me understand the culture

in Colombia. 3.33 3.27 3.14

...gives me the opportunity to
communicate with people from 3.63 3.97 3.53
different cultural backgrounds.

...can contribute to my ability to
communicate with people from 3.58 3.42 3.41
other cultures.

Note: 1 = totally disagree, 2 = disagree, 3 = neutral, 4 = agree, 5 = totally agree

Detailed findings of research question 3: between participants’ attitude to
learning English through the Penfriend Programme and their intercultural
communication competence and their global citizenship attitude

By running a linear regression analysis, it is determined that there is a
moderate positive relationship between students’ opinion of the Penfriend
Programme and their self-assessment of intercultural communication
competence (r=0.5448) and that there is a strong positive relationship
between students’ opinion of the Penfriend Programme and their self-
assessment of global citizenship attitude. (r=0.729). The correlation is more
significant than that of intercultural communication.

Students were asked to report the content of their letters and videos (if they
had made one, 73% of students did not make a video). See Table 5 below.




By analyzing their self-reported content, it is found that students shifted
from discussing personal information more to discussing external topics
throughout the letter exchange. In their first letters, students overwhelmingly
focused on their daily lives, mainly introducing themselves, their hobbies,
school, and their favourites In contrast, discussion about culture or where
they come from is comparatively less frequent. In their second letter,
however, there was more emphasis on culture, e.g., traditions, food, etc.
There was more discussion about food, street food, dim sum and footballers.

Table 5. Frequency analysis of participants’ report of what they wrote about
in their letters

Theme Frequency of students’ answer
Themselves 13
Hong Kong 4
Combination/ others 4

Students had a very positive impression of Colombia. When asked to
comment on the country, students typically give general but positive
comments, mostly describing the country as ‘beautiful’, ‘great’, ‘amazing’,
‘interesting’, ‘wonderful’, ‘nice’ or ‘good’. Some commented that education
in Colombia is better, the lifestyle is less stressful, and that it has many great
footballers.

When the students were asked what they enjoyed, most reported that they
enjoyed the social aspects of the programme. From Table 6 below, we can
see that the receptive activities (reading letters and watching the video) are
more popular than the productive activity of writing the letters. A number
of students referred to the beautiful drawings on the letters from Colombia,
which left an impression on the Hong Kong students’ minds.
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Table 6. Frequency analysis of participants’ report of what they enjoyed from
the programme

Aspects of the Penfriend Programme

. Number of times mentioned
students enjoy

Writing letters 4
Watching videos 4
Beautiful letters / drawing 4
Learning about culture / country 4

Receiving letters / reading letters / letters from
Colombia

Making friends (from different culture / in

different countries) / communicate with people 14

When the students were asked what they had learnt from the programme,
they most frequently reported learning about the culture of Colombia and
communication. Another frequent answer is learning to write a letter. Other
answers include learning to be serious. One answer reads, “Clear my social
mishaps (poor and have a lot of crime, people are surviving in danger) and
help me feeling more wondering to understand the unique cultures of other
countries,” (sic) which shows that students learn about stereotypes and
become more culturally-sensitive from the programme.

Table 7. Frequency analysis of participants’ report of what they learnt from
the programme

Aspects of learning from the Penfriend
Programme students
to be serious when working / patience / fun /

Number of times mentioned

6
funny
Treasure our friends / friends can be in any
country / social skill / find happiness in talking 14
to my penfriend
English (reading, spelling, vocabulary, use, 20
grammar etc.)
Writing a letter / practical writing experience 33

Culture (food, lifestyle) / country / Colombia
(difference between HK and Bogota) / 58
communication




Discussion

There is a positive association between participants’ attitudes of learning
English and their self-appraisal of international citizenship attitude and
intercultural communication skills. For F.1 and F.3 students, the items
which receive the lowest ratings include feeling happy and being able to use
English in the Penfriend Programme. This may be related to the fact that the
project is part of a school assignment, or that it took up their regular lesson
time and that they did not enjoy extra work. One potentially contradictory
point is that they rated the level of difficulty poorly, yet generally they think
that learning English through the Pen Friend is easier, and they have more
confidence. This may be due to the nature of the project. The activities were
not structured like regular English lessons, and the difficulty level of the
letter they received from the penfriend, for example, has not been designed
to cater to their level like normal English lessons would be. However, they
would choose to use easier language to write their letters, and thus feel more
confident because of their perceived mastery and completion of the task,
which is not being judged by the English teacher as successful or not, unlike
in normal English lessons. For F.5 students, they feel that the project makes
them happier compared to daily lessons, which are contrary to the F.1 and F.3
opinion. This may be because their daily lessons consist more of public exam
drilling and past paper practice, and the penfriend activity is more of a break.
The implication is that the projects must take into consideration students’
previous learning experience and expectations in their design for maximum
benefit and that it must be well-coordinated and incorporated with the rest of
the curriculum so that it is seen to be a valuable addition, rather than an extra
workload burden to the curriculum.

The older students’ emphasis on public exam may also be related to why
some attended the Writing Lab because they reported enjoying reading
exemplary writing and reading the past public examination papers in the
workshops. However, caution needs to be exercised when analyzing the
Writing Lab results, as the turnout is low. The low turnout can be attributed to
the students’ other commitments. However, other factors must also be taken
into account because some did not submit the homework either. Those who
did not attend have a higher tendency to report that they feel learning English
is easy through the assignment and that they have confidence in learning
English. The implication is that students may misunderstand a supplementary
activity as a kind of ‘remedial’ class and perhaps less academically rigorous.
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A common point between the penfriend and writing lab experience is that the
social aspect is valued. Similar to the previous point, the project needs to be
seen as relevant and contribute to the students’ overall learning experience
in a positive and important way in order to have a successful turnout.
Surprisingly,writing a letter was what they learnt mostly according to their
report, because we learnt writing letters in our everything English lessons.
This programme is not just that, but it shows how the project can contribute
to our regular curriculum.

Surprisingly, although a lot of them received their first videos for the
first time, the percentage is lower compared to letters. The novelty factor
1s important in attracting students’ interest and promoting motivation.
Multimedia and audiovisual elements are often considered more novel. Yet,
in this case, receiving letters is,in fact, more novel than watching videos
from their penfriends. The implication is that for younger learners, tradition
may be a novelty and that students’ experience must be understood. Perhaps
not surprisingly, students enjoyed the social and receptive aspects of the
experience. Participants feel more strongly that they had an opportunity
to communicate with people from different cultural backgrounds than the
project, helping them understand the culture in the partner country. This
may be related to the fact that they wrote about mostly personal issues,
overwhelmingly more than cultural topics, in the first letters. The implication
is that it 1s essential not just to offer the opportunity but also to utilize the
opportunity for cultural exchange. Students need to be reminded not to make
generalized, or perhaps even romantic, and willful judgments about their
partner country.

Conclusion

There is a positive connection between participants’ attitude toward learning
English and their self-appraisal of worldwide citizenship attitude and
intercultural communication skills. Participants often feel more negative
towards learning English through the activities when contrasted with learning
English in conventional ways in spite of overall positive experience. A
commonality is that participants enjoy the social and interactive elements
of the projects, especially those who find the experience useful or novel,
although participants in different age groups have markedly different
experiences and responses in some areas.




The study concludes that teachers should consider theoretical and contextual
factors while implementing the programme for maximum benefit. Benefits
may hinge on factors, including participants’ age group, perceived usefulness,
and previous learning experience.

It is suggested that future research should be conducted to explore ways in
which writing and cultures are embodied, and examine how independent
learning and learning as a community interact, and how online and offline
opportunities compete against and complement each other in supporting
writing in authentic contexts and across cultures.
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The Application of Picture Books to
Promote Values Education: An Example
of the Teaching of Life Education in
Chinese Language Lessons for Primary
Four Students

LAM Shuk-cho
Shanghai Alumni Primary School

Abstract

In an ever-changing society in the 21st century, students often face many
changes in friendships, academic knowledge, skills and challenges. Teachers
have a mission to develop positive values and attitudes in their students. It
i1s important for students to learn to make rational judgments and decisions
when faced with negative influences. In this action research, we found that
picture books are reading materials that meet the needs of primary school
students and are suitable for promoting life education. Through the process
of reading picture books, students are able to connect their experiences
and knowledge. It helps to foster a positive attitude of “respecting life”’and
“treasuring life” and fostering a sense of responsibility and ethical values.

Keywords
primary education, life education, values education, Chinese Language,
picture books




A Genre-based Approach to Reading and -
Writing in Language and Content
Subjects — Limitations and Solutions

Chiu-yeung WONG'
Kwun Tong Maryknoll College

Abstract

This article examines the limitations of the genre-based approach in
language and content subjects, including science and humanities subjects,
with reference to current research, and the author’s teaching experience in
a secondary school adopting English as the Medium of Instruction (MOI).
These challenges pertain to (1) student-writers’ creativity, (2) real-life and
contemporary language needs, (3) mismatch of productive and receptive
language needs, (4) syllabus organization, and (5) metalanguage. The article
provides some recommendations to language and content subject teachers
with regard to the implementation of this approach. The article ultimately
recommends that the approach be used in genres with well-established
writing conventions, and argues for the amalgamation of process and genre
approaches, and recommends the mobilization of teachers as “street-level
bureaucrats” and students as “digital natives”.

Keywords

genre-based approach, academic language, reading and writing, curriculum
organization, language across curriculum
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Introduction

Reading and writing are important skills not just in language lessons, but
also in content subjects. Curriculum documents of different Key Learning
Areas emphasize the importance of communicating through subject-
specific language conventions effectively. In senior secondary Science
subjects, for example, a major learning objective is for students to utilize
scientific language to communicate ideas (Curriculum Development Council
[CDC], 2017a). One way of developing students’ subject-specific language
competence is through the genre-based approach, which since 1990s, has
gained mainstream status in language for academic purposes (Fan & Lo,
2016). The importance of learning and using genre knowledge is well-
recognized by the official Curriculum and Assessment Guide for English
language in which about 90 text types have been identified for different
Key Stages (Curriculum Development Council [CDC], 2017b). Hong Kong
Examinations and Assessment Authority [HKEAA] (2019) also comments
on the importance of considering text types when writing, remarking that
candidates who mistake the text type required in writing examinations often
produce inappropriate content and use inappropriate language structures
and lexical items. This article examines the limitations of this genre-based
approach in language and content subjects, including science and humanities
subjects, with reference to current research, and the author’s teaching
experience in a secondary school adopting English as Medium of Instruction
(MOI). The article provides some recommendations to language and content
subject teachers with regard to the implementation of this approach including
using this approach in genres with well-established writing conventions, and
argues for the union of process and genre approaches.

Literature review
Genres as form-function links and communicative events

Texts can be classified into genres. The word ‘genre’ originates in French,
meaning a type. It was first used in rhetoric and literary theory, media
theory, and film studies (see for example, Gledhill, 1985), before moving
to linguistics. One common way of categorizing texts is a taxonomy of
five types: narratives, recounts, information reports, instructions and
explanations (Derewianka, 1990). Various alternative taxonomies exist,
although most see significant overlaps. A four-genre classification has been
proposed: expository, descriptive, persuasive and narrative (Chandler, 1997).




Nunan more recently (2008) proposed a more sophisticated seven-genre
classification: recount, narrative, procedure, report, explanation, exposition
and discussion. Considerable practical and scholarly debates are ongoing in
relation to the taxonomy of genres, supergenres, subgenres, and text types.

Traditional notions of genres are based on the idea that texts within the same
genre share archetypal genre features. The features can be in terms of forms
(for example, lexico-grammatical choices, typographical formats, and text
structures) and content (for example, common themes and motifs shared by
texts in the same category) (Derewianka, 1990). More recent definitions of
genres explore the communicative aspects arising from the communicative
and purpose-oriented studies towards genres (see for example, Miller,
1984 and Askehave; Swales, 2001). Swales (1990, p. 58) defines genre not
by their surface features, but as “communicative events”. Genre features
perform different social and communicative functions between the writers
and readers (Hyland, 2002; 2003). Semiotics studies consider genres as a
common code between communicators within a sociocultural traditional,
and that genres themselves, not just the text content, communicate messages
about the sociocultural contexts (perhaps akin to gestures and accent in
spoken communication). For example, the conventional use of passives
in lab reports suggests that experiment results are the same irrespective of
the experimenter, which is a fundamental consensus among the science
community. Different genres perform different communicative functions
(for example, explanation, persuasion) in different contexts (Hyland, 2003).
Therefore, genre features manifest and fulfill contextual and communicative
purposes of the text type, and are thus twofold: they encompass both surface
forms and communicative functions (Hyland, 2002).
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The genre-based approach

A historical assumption about language teaching is that the four skills,
namely listening, speaking, reading and writing skills, can be acquired rather
independently. Over the past decades, however, substantial research has
challenged this belief by showing that underpinning these four essential skills
are pools of competencies that are common to all, and that the development
of the four skills are mutually-dependent and reciprocal (Smith & Elley,
1997). It is now well-accepted that genre knowledge forms the foundation of
both reading and writing skills (Chen, 2020).

The genre-based approach focuses on a common pool of text knowledge
that underpins both reading and writing tasks, for example lexico-
grammatical choices, typographical formats, and organizational structures
(collectively known as genre features) that manifest and fulfill contextual
and communicative purposes of different text types (Derewianka, 1990).
The approach aims to connect reading and writing, and therefore a typical
teaching cycle in the genre approach contains the deconstruction of the
text (analyzing the genre features of an input text in the reading phase),
followed by students’ construction of another text with the same features in
the same genre (reproducing the features in the writing phase) (Rose, 2018).
Deconstruction revolves around how context, appropriate register, strategies
for achieving cohesion and coherence, etc. communicate purposes in different
genres and situations (Hyland, 2003; Martin & Rose, 2005). In construction,
students are encouraged to consider the genre when making lexico-
grammatical choices (Hong Kong Examinations and Assessment Authority,
2019). The rationale is that through consciously noticing and identifying
the genre features, students can eventually produce their own texts with the
same features (Schmidt, 1990). Successful learners in the approach should
demonstrate that they use the text knowledge acquired in the deconstruction
phase in their writing (see Lee, 2002, for example, for a classroom-based
study on teaching coherence).

Genre-based approach focuses on the forms that texts in the same genre
share, and functions that they perform. In scientific texts, for example, choice
of modality (for example, may vs. should), voice (active vs. passive) and
conditionals reflect different meanings. A science lesson can focus on the
use of passive in lab reports and its scientific implications. Therefore, this




approach aims to improve not just accuracy, but also pragmatic-functional
appropriacy of students’ output.

The school

The school to be discussed is a local secondary school. The school exposes
students to, and expects students to write a variety of texts in different
subjects (for example, History essays and lab reports). Some teachers have
the impression that some students have little awareness of appropriacy and
how texts are organized, much like the wider Hong Kong student population
(HKEAA, 2019). The school adopts an eclectic approach to writing, requiring
students to revise drafts in some forms (a feature of process writing), and
requiring teachers to meticulously mark all language errors/mistakes in
the final products in some forms (resembling the product approach). The
syllabus structure is mixed and links between different parts of the syllabus
are sometimes absent. This means that reading and writing are often taught
as separate skills in separate lessons with different materials. Teaching of
writing in this school does not necessarily align with that of reading and
grammar, meaning that the grammar items or reading skills taught may not
contribute to the upcoming writing task, which is a common phenomenon in
local schools (Lee, 2002). Sometimes, students find it hard to apply what has
been taught in reading lessons to their writing tasks.

In English lessons, teachers analyze excerpts selected from textbooks
with the students.Sometimes, some metalanguage is used to help students
analyze the features of the genre. For example, in Form 3, a worksheet was
provided on an analysis of an expository passage selected from the textbook;
the worksheet contains annotated analysis of the language features of the
passage, for example, citing research, making a concession, inviting the
readers to imagine, and inviting the readers to act at the end of the passage.
Examples of the labels include ‘type 2 conditional sentences to invite readers
to imagine’ and ‘imperatives to tell readers to act’— these labels focus on
both forms and functions. In writing, the junior form textbooks adopted in
this school arguably employ the genre-approach in teaching writing, in which
a model text is given, and students are to identify and discuss the language
features, before reproducing their own texts in the same genre. Some of the
assessment criteria pertain to fulfilling these genre features.
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Limitations and challenges

Successful implementation of the genre-based approach requires overcoming
several challenges pertaining to (1) student-writers’ creativity, (2) real-life
and contemporary language needs, (3) mismatch of productive and receptive
needs, (4) syllabus organization, and (5) metalanguage, which I will discuss
in turn.

Tension between genre framework and students’ creativity

Genre features, being reductionist in nature, may fail to capture the full
complexity of genres, including room for originality within the genre, thus
depriving students of the chance to exercise creativity (Tuffs, 1993). It may
be difficult to provide accurate representations of the flexibility of genre
features due to the reductionist nature of genres. Every time a new piece of
writing is added to a genre, the genre changes albeit slightly (Askehave and
Swales, 2001). Therefore, a genre is not a static list of common features.
These features are merely analysts’ constructs, that is, generalization of texts
within that category (Chandler, 1997). Focusing on commonality of texts
may underplay what sets texts within a genre apart, for example, an author’s
voice and historical background of the specific texts.

Proponents of this approach recommend frameworks of typical lexico-
grammatical and organizational features be provided, and encourage students
to replicate them through using checklists in self- or teacher assessment
forms. It is also recommended that ‘skeletons’, model texts, and assessment
rubrics be set around those features (Lee, 2002). Although customary writing
conventions may offer useful scaffolding, they may limit expression of talent
and individuality. A checklist may imply that these features are exhaustive,
or that no text in that genre is complete without those features so students
may focus only on reproducing genre features for assessment purposes. It is
once said that with a genre approach a text is reduced to a mere collection
of sentence patterns and vocabulary items (Tuffs, 1993). From my own
experience, some students resort to using phrases directly borrowed from
the template in their writing, which is clearly an act of following the sample
essay, rather than showing their own creativity and perspectives.




One example commonly used in schools is Freytag’s plot structure in
fiction, a model consisting of five moves: exposition, rising action, climax,
falling action, and denouement. The tool is convenient, especially in
typical composition tasks in which students are required to describe four
to five given pictures. This Aristotelian model, however, does not seem to
accommodate more contemporary trends like ending a story with a surprising
plot twist, clifthanger endings, stream-of-consciousness writing devoid of a
typical climax, etc. The same can be said for other ‘skeletons’ like ‘inverted
triangle’ for news reports. Another example is poetry. Some traditional verse
forms dictate precise rhythmic formula, requiring particular stress patterns
and numbers of syllables in lines of verse. In practice, these ‘rules’ are often
deviated for poetic effect. Apart from prescribing structures, teachers often
instruct students that a text type requires a particular tone. For example, in
my school, students are taught to adopt a compassionate and sympathetic
tone in writing ‘agony uncle/aunt’ letters, but in real life, some famous advice
columnists adopt a forthright, tough-love style writing — another example
which shows that a genre approach may risk oversimplifying possibilities
within one text type (Norton, 2011).

In some schools, mark-sensitive students may sacrifice their originality to
comply with the guidelines, thus students may be deprived of their original
voice and their ownership of the texts (Hyland 2003; Rothery, 1996). It is
well-recorded that students withhold their spontaneity to satisfy demands
for assessment (Lee, 2002). An underlying contributing factor may be
an examination-oriented culture in which students assume that they are
expected to replicate ‘model answers’ (Liu Bray, 2020). The “tyranny of
genre” may contribute to depriving students of room for creativity, defying
the goal of cultivating originality through writing, especially in creative and
newer text types (Coe, 1994, p. 188; Bloom, 1956). Prescriptive use of the
generalization, and the notion of ‘a typical text’ may create misconceptions
or even offer a reductionist vision of writing and restrict students’ self-
expression.
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Meeting the latest language needs

Genre templates seem particularly problematic in contemporary text types
and attempts to teach newer text types with this approach may mean
that the teaching content in this approach may quickly become obsolete.
A prescriptivist approach assumes that genres are absolute principles
prearranged by literary traditions but, genres are not ‘given’ but constantly
being negotiated and constructed. It has been argued that, ‘any instance of a
genre will be necessarily different’, (Todorov, cited in Gledhill 1985, p. 60)
and that the addition of just one work into the genre reshapes the entire genre
(Hartley, 2019). Genres are, by nature, organic and constantly evolving,
mirroring and negotiating with social and literary changes through time
(Derewianka, 1990) (Buckingham 1993, p. 137). When new innovations
are made within the genre, the genre, in turn, is enriched. ‘Classic’ genre
templates may fail to capture contemporary text trends. As an example, genre
conventions are often challenged in Internet articles which often include
multiple genres juxtaposed together on the same page. The advent of digital
technology and multimodality means new text types such as (for example,
those in social media), video clips, PowerPoint slides, etc. arise. In the
internet age, genre boundaries are fuzzy, shifting, and permeable and it can
be a challenge to define specific text features rigidly (Askehave and Swales,
2001). Some may find it outdated that letters are still being taught as a
genre, when even emails are considered an obsolete genre of communication
(Gustini, 2010). If the lesson on writing letters is focused not so much on
the text type itself, but rather on the writing techniques generalizable across
different genres, it may better withstand the test of time. Attempts to teach
newer text types with the genre approach may mean teaching content in this
approach may quickly be obsolete. Focusing on the genres, rather than skills
that apply to different genres, may not reflect the ever-changing language
needs.

Genres often read are not necessarily genres often written

Another concern is that the genres often read are not necessarily genres
often written, which calls into question the deconstruction-construction
teaching cycle of this approach. In some versions of this approach, students
construct a text of the same text type as the input text. However, some text
types in content subjects are regularly read, but seldom written by students.
There is a mismatch of demand in reading and writing some genres. In data-
based questions of humanities subjects, an input text in the expository/




explanatory genre is often provided. The questions that follow often ask
students to generate argumentative essays. In the case of senior secondary
History subject, students read the genres of information reports and recounts
of historical events in textbooks, but are often required to write explanation
and expositions, to explain and evaluate the importance of historical events,
for instance in assignments and examinations. To answer the questions
successfully, students need to argue and analyze using the given materials,
not just replicate them. That is to say, through students’ effort, argument
and analysis emerge from the exposition or explanation given — genre
transformation is required. Students need to know how to derive opinions
or generate observations based on the explanatory source, compare and
contrast texts and recognize the discrepancies between the source and their
own knowledge. In the case of senior secondary Science subjects, students
often write lab reports to report their experimental findings in School Based
Assessments. However, their inputs are lab manuals, which belong to a
different genre, and have considerably different language features. Lab
reports often use passive voice to recall actions taken, and employ past tense
to report findings; whereas lab manuals often use imperatives in the present
tense to give instructions. Genre-based approach does not sufficiently address
how one genre gives rise to another.

In the English language curriculum guide, about 90 text types of different
genres have been identified, although the guide does not specify which of
the genres are to be read, and which are to be written (CDC, 2017b). Some
of them, such as thesaurus, encyclopedia entry, instructions for science
experiments, are important text types for students to learn to read, but there
1s perhaps less authentic need for them to learn to write them (Yigitoglu and
Reichelt, 2014).

Need to realign curriculum components

Full implementation of this approach necessitates an initial restructuring
of the language subject syllabi: reading, writing and grammar elements
have to be rearranged so that texts to be read and to be written in the same
teaching cycle share the same text type, instead of being simply thematically
or otherwise related (Morton, 2010). This may be challenging for the
following reasons. Teachers have to identify genre features and grammatical
items for the writing tasks and reposition reading texts and grammar




oYy =

items in the syllabus accordingly revolving around genres. This disrupts
the original progression in which texts and grammar items are arranged
based on their difficulty (Brown, 1995; Larsen-Freeman, 2000). A dramatic
restructuring of the entire curriculum is unlikely to be practical. For schools
with well-established teaching sequence and resources, such changes may
be disruptive to the status quo. It also complicates the grammar syllabus
because it entails a new functional and contextual dimension to grammar.
In this approach, grammar should be taught in a way that supports writing,
instead of as a standalone element (Richards & Rodgers, 2001). This may
pose challenges because studies have shown that some students find it hard
to ‘use’ grammar items in writing because this demands a creative and
generative-transformational process (Halliday, 1994). For example, teaching
how to construct passive sentences is easier than teaching how to use them
in scientific writing (Hinkel, 2002). This seems to be the case in the school,
too, in which some students perform well in grammar exercises, but do
not usually use the grammar items learnt in their own writing. Style and
formality are, in some cases, too cognitively challenging. Adopting the genre
approach will entail a rather fundamental change to teaching and learning
grammar, and relation between different language skills and competences.
The scale and depth of change give rise to questions about practicality.

Potentially excessive use of metalanguage

Given that talking about the text is an essential interface between reading and
writing, metalanguage about the genre features is often necessary; however,
its excessive use may be problematic. Text deconstruction involves labelling
and discussing genre features using metalanguage. For example, a genre-
based lesson about scientific writing may involve discussion of tense and
voices. In a typical genre-based teaching cycle, such analysis of the input
text prepares students to write. The analysis draws students’ attention to the
text type features. Therefore, terminology about genre features are often
necessary to enhance students’ awareness of features (Chong, 2015). There
have been criticisms against explicit use of metalanguage, for example, they
are confusing or cognitively demanding. Perhaps the most trenchant criticism
is that metalanguage places undue emphasis on explicit grammatical
knowledge, which is not conducive to communicative competence. For
instance, in this school, the textbook adopted in junior form English
lessons (Longman English Edge JS3B) contains terminology like ‘emotive
phrase’, ‘concession’, ‘counter-arguments raised but dismissed’, which




can be challenging (p. 49, 50, 52, 57). There are also in-depth discussions
with a focus on how word choice and grammar choice can contribute to
formality and register. The problem may be even more challenging in
senior form Science subjects. Scientific language often employs elaborate
noun phrases, adjective clauses, different modalities and voices, which
can be difficult to label and discuss. Although some studies recognize the
value of metalanguage in enhancing awareness and grammatical enquiry
amongst some students (Chong, 2015), from my own experience, some
students struggle to understand these terms, or apply such metalinguistic
knowledge successfully in writing. This seems to be a common concern
amongst grammar teachers. In his seminal work on grammaring, Thornbury
(2001) states that students often fail to stick the “little bits of grammar”
back together in genuine writing, and comments that an analytical approach
ignores “process” (p. 2). As a reaction to process writing, the genre approach
needs to acknowledge that being able to articulate genre features does not
immediately translate into the ability to reproduce them successfully.

Recommendations for teachers

This essay aims not to condemn this approach, but to call for a more
nuanced approach to using the approach, for example, knowing when to
use this approach, and how to prevent common pitfalls when using it. Five
recommendations are given to teachers who adopt this approach:

Different treatment for creative texts

A way to address the issue of genre limiting students’ expression of creativity
is to ensure that students realize the dynamic nature of genre features. It is
suggested that the genre approach be adopted more intently in procedural or
academic genres over creative or language-art ones. This approach seems
more suitable for genres with well-established writing conventions, for
example, academic writing, specifically examination essays or laboratory
reports for Science subjects, because these text types are more formulaic.
Their styles, lexico-grammatical choices, etc., exist in standard ‘packages’ of
genre feature conventions.

To prevent genre guidelines from stifling students’ creativity in creative texts,
it is suggested that features be represented descriptively (Stam, 2000). While
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a rigid checklist of genre features is easy to use, it may not be conducive to
originality because it suggests that assessment is based on a composition’s
resemblance to a prototypical text (Wittgenstein, Anscombe & Rhees, 1953).
This does not mean that creative texts are not compatible with the genre
approach. Leeway exists within genre approach if teachers and students can
recognize that the expression of personal voice is in fact a genre feature.
More flexibility exists in open-ended, or fictional genres, so templates and
rubrics provided should be presented as illustrations, recommendations,
options (or even conventions to be transgressed), but not as exhaustive
or restrictive directives which promise a perfect prose once complied.
In creative texts, students may be encouraged to challenge, or at least to
interpret malleably any guidelines provided. In fact, transgressing the ‘rules’
of the genre, or crossbreeding distinct genre domains can be celebrated
(Murray, 2008). Teachers may purposefully allow leeway for personal voice
in terms of relinquishing control over the surface features. When learning
texts that emphasize personal voice, for example, personal letters and blogs,
students can be told someone’s letter or blog may be rants and raves, whereas
someone else’s may be professional, or political. When given the space,
young writers often experiment with literary forms (Lukens, 2006).

Additionally, given the theoretical prominence of communicativeness and
context in this approach, assessment of writing can be more context- or role-
based. Instead of assessing students’ work only against the feature checklist,
teachers may, for example, in assessing a proposal, comment on whether
the supervisor is likely to adopt the suggestions, or how a speech is likely
to be received by the audience (Lee, 2002). The pedagogical implication is
student-writers may be empowered when they are made aware that genre
conventions are meant to be deviated from or flouted especially in creative or
newer text types.

Engage digital natives in new text types

With regard to catching up with contemporary trends in writing, especially in
new digital text types, a more student-centric and dialogic approach may be
adopted to capitalize on the capability of the ‘digital natives.” The internet, as
a context, has led to some observable differences in genre landscapes (Gustini,
2010). Blog entries, for example, join the affordances of video, image, links,
and tags. Cyber-readers, ‘native’ to non-linear texts, instinctively ‘drift’




between different genres in hyperlinked, hybrid and heterogeneous texts
(Lo, Liu and Wang, 2014). Students are likely to be more familiar with such
phenomenon than teachers, and can be allowed to take a more active role
when learning these text types. Teachers have to keep an open mind to adapt
to the latest developments in genres, for example, by employing multimodal
texts. Another benefit of including multimodal texts in this approach is
expanding its applicability to listening and speaking. Current studies on
genre-based approach predominantly focus on reading and writing. This
approach may be helpful in speaking and listening, too. The pedagogical
implication is the possibility for both teachers and students to become more
equipped for new literacy skills for the 21st century through a wider exposure
to realistic and engaging texts with different modes.

Joining process and genre approaches

Also, some writing skills are not genre-specific, for example, spelling,
planning, generating ideas, developing and organizing ideas, editing, and
proofreading. They originate from skill- or process- based approaches and do
not fall into any genre. A place exists for these writing techniques in all texts
regardless of their genre. In fact, the two approaches are not incompatible:
any planning, brainstorming, organizing ideas, planning must serve the goal
of creating a text of the target genre. Teachers may refrain from a complete
departure from earlier pedagogies and incorporate some relevant reading/
writing strategies eclectically.

Teach how one genre gives rise to another

To address the problem of uneven reading-writing demands for some
text types in content subjects, it is recommended reading-writing links be
reconsidered. This approach expects students to read and then write the same
genre in one unit. In content subjects, however, students are seldom expected
to just reproduce the input genre. As suggested, history students need to
first read some recounts before producing an exposition; science students
may first read an experiment instruction and then write a lab report, after
consulting some journals or encyclopedia entries. Therefore, I suggest that
genre-based approach focus not just on individual genres, but emphasize how
genres may give rise to other genres, and the relationships between genres.
The concepts of ‘genre chain’ or ‘genre ecology’ can be adopted (Flowerdew,
2013; Bawarshi, 2001). According to Flowerdew (2013), genres in a ‘genre
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chain’ typically occur in a series; whereas according to Bawarshi (2001),
different chains can intertwine ‘genre ecosystems which interact and give rise
to each other in complex networks. These concepts emphasize intertextuality,
that is, relations between input-output genres, on top of mere reproduction
of the same genre (Devitt, 1993; Martin & Rose, 2008). Students who are
proficient enough can be taught how one genre can give rise to another,
for example, how to derive opinions or generate observations based on
factual genres, compare and contrast texts, or how to read across genres, for
example, compare texts and synthesize texts. This allows for more integrated
or even project-based approach to language use (Yang & Plakan, 2012).

Situations can be invented for students to consult and integrate an array of
genres and use them to write up a product, for example, discussing the best
restaurant in the neighborhood by consulting information sources of various
genres (for example, menus, restaurant reviews, books about nutrition and
hygiene). Another example is that scenarios can be created where Biology
students, for example, have to consult a recipe, read nutritional labels on a
can of food, and product reviews, understand some passages about vitamins,
and then write a report evaluating the health benefits of the food product.
This design connects the variety of genre with learning content, reading
and writing, and students are given the opportunities to adapt the input
language for the genre of the task. While drawing links between texts and
across the curriculum may be challenging, it also presents an opportunity
for interdisciplinary learning. There is the place for genre-based approach in
the trends of thematic, project-based and phenomenon-based learning. The
pedagogical implication of this suggestion is that students can learn how
reading can contribute to or inspire writing of different genres, for example,
in the context of completing projects.

Dispersed leadership ‘street-level bureaucrats’ when realigning
curriculum

To avoid dramatically rewriting the syllabus, and potential hesitancy from
teachers, a ‘softer’ ‘tweak-as-you-go’ approach, less disruptive to other
syllabus elements is recommended. To redesign the syllabus, a school
may ask the form coordinators to align the reading, writing and grammar
components in the scheme of work in the beginning of the term. Recent
research on curriculum leadership in Hong Kong shows that a top-down




rewriting of the curriculum may deprive teachers of their self-determination,
whereas opportunities for all teachers to participate in reforms are welcome
(Wan, Tse, Tsang, Lee, Wong, Wan & Wan, 2020). It will be more palatable
if the implementation of this approach can be incorporated into the teachers’
routine workload so that teachers can work within their original remit based
on their usual division of work, gradually incorporating elements of this
approach, for example, teachers who are responsible for designing writing
worksheets may provide templates and suggest useful language items to be
used, whereas those preparing reading lessons can incorporate text analysis
and highlight some language features in the text which could be useful in
writing, and teachers can enhance grammar-writing and grammar-reading
links in grammar lessons by emphasizing how the target language can be
applied in understanding texts or in writing. These can be done without
repositioning the language items in the syllabus to align the reading, writing
and grammar components. This will be more empowering too as it means
all teachers can be involved in the process in their respective roles, reaping
the benefits of dispersed leadership and collective efficacy (Wan et. al.,
2020). Acceptance and cooperation of ‘street-level bureaucrats’, those who
are involved in frontline implementation, is key (Lipsky, 1969). They use
their discretion and judgment when deciding what is appropriate in actual
situations, taking into consideration the complexity and uncertainty in real-
life. This means the ideals of a policy may be departed to cope with day-to-
day reality. This is true in teaching: it is well-documented that teachers do
not teach according to what is given by the top-down chain of command,
especially if they do not accept the approach as suitable for their classrooms
(Lee, 2002). To ensure successful implementation, teachers’ buy-in should be
obtained in order to best leverage, mobilize and synergize them. The benefits
of a more dispersed and organic leadership structure in this kind of larger-
scale innovation is clear because successful implementation is contingent
on teachers’ support. Considering the practicality for mobilizing teachers,
who are the key frontline implementers, a softer approach will be more
likely to be successful. Numerous small changes can culminate in a wider
methodological change over time.
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Further points for consideration

It is now common for cyber-readers to ‘drift’ between different genres in

hyperlinked, non-linear and multimodal texts (Lo, Liu and Wang, 2014).
Should an approach on reading evolve to teach ‘browsing’? Social media
plays a significant role in our personal life, and in business. Social media
self-branding and marketing are now up-and-rising. How ready are
teachers to teach writing Instagram captions, Tweets, or Facebook user
profiles?

Current studies on genre-based approach predominantly focus on
reading and writing. How relevant is this approach to spoken text
types? A common complaint amongst teachers in this school is that
when students are making presentations and speeches, they merely
read aloud their prepared text, devoid of features of spoken language
(like pauses, elaborateness of spoken language and intonation), and
that when students are conversing in group discussions in class or in
assessments, they display little interaction, in terms of turn-taking, eye
contact, and modifying one’s ideas in response to others’ ideas. From
a genre perspective, it seems as if students were merely reading aloud
their essays in turn, rather than participating in an interactive discourse
genre. Can a spoken approach to genre-based approach help highlight
the difference between spoken and written genres, and unidirectional and
conversational genres?

The social-cultural nature of text types and text type features opens
up opportunities for discussions about culture, and intercultural
communication. How may a letter of complaint or a letter of advice
differ in different languages? How are the genre features (for example,
face-saving moves and hedging) a reflection of features of the culture?

What is the future of metalanguage in this approach? Is grammar
terminology making a comeback? If not, then to what extent can students
analyze a text without explicit instruction of terminology?

Some writing skills are not genre-specific, for example, picking the right
word, or proofreading. They originate from the product and process
writing traditions. What is the place of these writing techniques and
writing strategies in the genre approach? How compatible are product,
process and genre approaches?




e One main difficulty for academic reading in subjects taught in English
are content, terminology and convoluted sentence constructions, not
simply on the text level (Larsen-Freeman, 2000). Is text-level knowledge
sufficient to address these issues?

Conclusion

Departing from the traditional dichotomy of receptive and productive skills,
this approach sees development of writing and speaking skills mutually
dependent on each other. However, concerns have been raised regarding the
representativeness of features, room for creativity, reading-writing interface,
the analytical aspects of the approach, and syllabus reorganization. These
difficulties are not insurmountable. A delicate balance needs to be struck
between traditional customary practices and newer creative breakthroughs,
whether in writing or in curricular innovation. Successful implementation
of this approach is possible given a multitude of factors such as hybridity,
synergy and originality, or specifically, selective implementation in
academic genres, descriptive not prescriptive use of features, bottom-up
implementation, use of multimodal texts and use of genre chains.
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The Alignment between Vocational and
Professional Education and Training in
Secondary Education and Key Learning
Areas: A Starting Point of Reform
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The Education University of Hong Kong

Abstract

Since the curriculum reform in 2001, the development of vocational
education in secondary schools has mainly focused on Applied Learning
(ApL). However, even though there are attempts to boost the recognition of
vocational education through the “Vocational and Professional Education and
Training (VPET)” rebrand as well as the holistic review and ongoing renewal
of school curriculum in recent years, the inferior status of ApL in Hong
Kong maintained without too much improvement. In view of this, the current
article attempts to discuss the current development of VPET in secondary
schools, analyze the reasons for insufficient recognition and summarize
the difficulties encountered.This article suggests renewing the current Key
Learning Areas (KLAs) and adjusting the composition of elective subjects
in each KLA to mitigate the impacts caused by the exam-oriented system
as a starting point of reform to reverse the long-standing problem of the
“inferior”’positioning of VPET in Hong Kong.
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Hong Kong Teachers and Parents See
the Impact of the Epidemic on Primary
School Students' Learning and Growth
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Abstract

Coronavirus Disease 2019 (COVID-19) was declared a pandemic by the
World Health Organization in March 2020, affecting education everywhere.
In order to understand the views of primary school teachers and parents
on the impact of primary school students’ learning and growth under the
new normal teaching, as well as their opinions on school children's sports
activities and healthy life. The Hong Kong Primary Education Research
Association conducted research on “The Impact of the New Normal on the
Learning and Growth of Primary School Students in Hong Kong” and “School
Children's Exercising Habits and Healthy Lifestyle” in 2021 and late 2022
respectively. This article applies the results of these two pieces of research,
combined with literature and relevant findings from society, to discuss
and analyze in depth the views of Hong Kong teachers and parents on the
learning and growth of primary school students during the epidemic.

Keywords

impact on Hong Kong students during epidemic, learning difficulties and
change of primary school students, impact on the growth of primary school
students in New Normal, impact of the epidemic on the healthy lifestyle of
children, improve children's exercising habits
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Ainsworth, Cumming, Hughes, Mackay, Price, Rowland, Warhurst, Woods &
Zbar > 2000 ; Rose & Martin > 2012) > SFAKEGE ZLFLE2AL ARH X
¥oBRWMEEIETKFESN N Kimd TREREE, &
Blagt | @BEE "EATE,) & -

ZEBRAFEELENEREN  RERSGEANHE RERES
TRA NI FERAZAHEEANE N > EMA BHNER
SRS R ETREN  BAEFLLHEYERKL RN RS
(Metacognition) 1B % —2 5 2 E XU ERBHEFN > LESFER
897 %% . R (Kasper > 1997; You & Joe 22001 ) - FF k1@ 2451 -
BRBARIIEEZ LA LR EMIRABELEE AATH
ZEaE EAREZHNLZAETHBRACHEERA  WHETHR
918 > K MAR P EBER  RBRERAARNR02E KRB REBHEMAE
SIEEFEAE S BRI E B (WS RRER FTFI- 8 E®
2015) - A LR REYAFEETZ24AME R L HNRAFH
FEEBNZEANP BN AR R -

KRR AR B FAEH 2R A RBF 0 BRIURA LA IEE
BEA O ARMBEEE SHRMN ZRNEBETHREEZER S BR
ER—HATXRENBRSHEE - AAROH ZFRWFH I F A
BRI EEZEE NS TEHEBLMIE T ARTHFHAR
INB A - B AR G NEER G BT S EYE
RIFIBERS > HieM B A ET 2T XRETERETFNBEZR
i

XMRFEH AR ERME
FMEZEREHERBYAR

% % £ Pressley, Mohan, Fingeret, Reffitt #v Raphael-Bogaert (2007 )
RAEMBLE O BB EARBTARERN  MBERVEHFEER
RRIHE RERAFEEZL2AEABHEN - BEXFAGERRETE
PR RIG IR E B R A PE P XS > AR BB F1E
N (BEX CEH%k B FEY 2016, &I AR E BRI
2011) - BEF S AER " XK HL RS BERAFEEZLANE
Ve 2 (BE5 ~ B~ BEM > 2018) R EWAEHBRIFESD
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Bl e X BAE# L (585 -2013) - REXEHBEHL (2854
2015) ~ BA IR HLE (284 - XEM -~ B 0 2018) 0 1
BAFEZ IR © Ao B4R (2018) BEA RRL 2RI FH
JFEBLATRAXNMBRIGHERES  ZEM (2015) FER R2L #
ZIERABFHIEEEPEA P XRBAXENIESN - KA LB R E R
ROFEBZARERASARETHENEG N > TR EHRES - G kb
TR TRHEREELY | AWM IEEE S AR P T -

"BEMRELE ) WhEBRAWAR

"BAEIR LB | & Rose v Martin 32 89 — B H L% > ARIBRNIR
MERKRE > R HHEIEHFTHRZE B HER% > HBERAK
FHBERZE L EZRBFORTHE Rl e LRE (Rose &
Martin > 2012) ° 2 %A% O3 R2L 2R M A KR S 53 4L 212
A #9385 F 48 /1 (Culican » 2006 ; Carbines, Wyatt & Robb » 2005)

R2L L 7K %4 % 3h At 35 & 2 % (Halliday > 1994 ; Rose & Martin °
2012) > T ERXIRG AT A B SUEA AR R R E R
PR B E o FAN IR - BT R4S 0 ik E M B
#75 > RERIFAEPITAIAKT A S92 E %% (Martin & Rose > 2005 ;
Rose > 2006 ) ° sLIE3 O % % A A o Fv R B b 6935 5 S v U8R
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"RRIREEE | HHESH

Rose & Martin (2012) & 24 3 (2015) #= & R2L #( &k A =
BRR HAEAESHR(RE—) ~SBHE—ERR #HELHAT £
BME, - THEEME T EAZE c FHERREZAMGHE
PARBIEREXXAGBELEE LA BRMARFTHEFIF
PARBIFHONBEAETREEES - F2ATHEL  2GELT—F
HoIXFE XEHXARGHE LA T EHME ) X TR 2GHE
a2t THEZEME MEBEF > BLAKTEREMEEX > REEAT
LOBRA @K E TEAEH | a o

SN E BB RO E SRS T HmpE, - "HREE M TE
AEE | > RRILE—ERE RO BT - M Z EF| T2 A MR
NAEmih ~ £ 6) FEMHE 483 KX (Rose & Martin » 2012) o

107 N




oY =

2AEE T HmBR ) FRELFES  BHEXBITERAEEE
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ERNBOE=ZMBE RO THRLE TFEHE, ~ [ FEME
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) HAEWHZE TR » RRL 492 5 BUUN S T8 X, > BF 7]
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B 1 R2L 222025 8% ( 488 Rose & Martin » 2012 ; 242 3 » 2015)
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"RAEie 2  FA" 4 (Scaffolding) #% K% (McRae % >
2000 : 67 ; Rose & Martin > 2012) - F73f "B | » RiIsLGHLTFL4
RPN X BUEMRDSERENSE  KMP2E2 LB THRAKT
B so o M RALHMBIEHETH PR > 2AQLARBE T TH
W B2 A MO IHIRE  MPALRMY XIET T RIBEFIHT
W2 B 4EF (Vygotsky » 1978 5 Zwk» > 1998) - LA RARS TR
B H PR > TEE | FMETHA  24AEERTBERE E£S
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"TE iRy, TR RNAEN | A AAEARG MG TRBRR
FoREdy AN T RS PITAR R RV EREGOE Y A&
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2B FSH Pl EE > B RARRBL R RINIAE > R0 E
¥ g Thy% B2 (Hannafin, Land, & Oliver > 1999) - X 4% 3% 3% 40#
PREAREHPZREARATANE AL ZELEEHERR LS
B Ko e H] 0 TR EAUVE A H 3R A0 EAF 093 B - BRIE TR A0 RE
77 (Brown » 1987) -

Flavell (1987) 32 A4 % A4 @i REZR» 0 —ZEAH B K304
B B RERFREY R A BEAHB AR EEHET - &R
PR A A2 o Pintrich (1999) A% %R L LB L4 A
KRFALLHOGRAEL P > 3]~ BEEHES T4 » Zimmerman (1986)
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PABENBHEE | | A

FE 4 7 18 50%

4 4b 8 18 45.5%
4 4k 4 13 40.9%
4 4m 5 14 40.9%
F& 4 8 16 36.4%
4 4n 9 16 31.8%
P4 4u 12 19 31.8%
FE 4 8 15 31.8%
P4 4a 10 16 27.3%
P 4c 8 14 27.3%
F4 4d 7 13 27.3%
P de 6 12 27.3%
T4 4g 8 14 27.3%
F4 4o 7 13 27.3%




24 4q 9 15 27.3%
24 4s 6 12 27.3%
24 4t 7 13 27.3%
2+ 4h 8 13 22.7%
24 4] 6 11 22.7%
24 4p 8 13 22.7%
2k Af 15 19 18.2%
24 4 13 17 18.2%
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F 4 4b - 7 37.5%
4 4K 2 5 37.5%
4 4n 3 6 37.5%
P4 4q 2 5 37.5%
B4 4 s 7 37.5%
F4 4u - 7 37.5%
P4 4a - 6 25%
2k 4c 3 5 250,
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2k de 3 5 25%
2k Af 6 8 25%
LA 4g 3 5 25%
2k 4] 3 5 25%
2k Am 3 5 25%
2 4 2 4 25%
2k 4t 3 5 25%
2k 4y 2 4 25%
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LA 4 6 7 12.5%
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24 4h 4 4 0%
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e 3 6 37.5%
g 2 S 37.5%
SRk ! 4 37.5%
~2 ! 4 37.5%
T 3 6 37.5%
Thd 3 6 37.5%
i 3 6 37.5%
e 4 A 37.5%
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2k 4t ) 7 o
- 3 B ool




Yy =

4 4Af 4 12.5%
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4 4m 1 5 66.7%
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B4 4 2 5 50%
FE 4 2 5 50%
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P4 da 3 5 33.3%
A& de 1 3 33.3%
24 4g 3 5 33.3%
24 4o 2 4 33.3%
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FE 4 1 3 33.3%
P4 4c 3 4 16.7%
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Call for Papers -

The main theme of the HKERJ (Volume 2) is “National Education”. The
deadline for submission of papers' on areas pertaining to educational
research, action research and teaching practice in schools is 31 October 2023.
For submission requirements, please refer to “Notes for Contributors”.

The HKERJ also welcomes papers covering the following aspects:

e Curriculum design, implementation and evaluation

e Design, implementation and evaluation of innovative pedagogy
e Creative teaching

e Parent education

e School-based staff development, including teacher induction and
mentoring

e School-based management

e Student support and school ethos, including guidance and counselling
e Student development

e Critique on education reform

e Comparative education

e Higher education

e Early childhood education

e Special education

e Fine arts education

e Music education

e History of education

'Detailed information pertaining to participation in the Educational Research Award Scheme can be
found on the website of the Committee on Professional Development of Teachers and Principals
(https://www.cotap.hk/index.php/en/t-share/educational-research-award-scheme).
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Notes for Contributors’ -

1. Manuscripts can be written in English or Chinese. The length of submitted manuscripts should
be between 6 000 and 8 000 words. Abstracts, main text, tables & figures, references and
appendices will be counted in.

2. All manuscripts should be accompanied with the following information in both English and

Chinese: title, author’s name, affiliation, abstract and 3 to 5 keywords. The English abstract
should be around 150 words, and the Chinese abstract should be not more than 200 words.
Author’s correspondence (i.e. postal address, telephone number, email) should be provided on
a separate page.

3. All submissions will go through an anonymous review that usually takes about 6 months.

Accepted manuscripts are normally published in the next issue or the issue after next. The
Editors reserve the right to make any necessary changes in the manuscripts, or request
the contributors to do so, or reject the manuscripts submitted. Once the final version of
manuscripts has been accepted, contributors are requested not to make further changes during
the proof-reading stage. No royalties or money will be offered for any submission.

4. The views expressed are those of the authors and do not necessarily reflect position of the
Working Group on the Educational Research Award Scheme.

5. English manuscripts submitted should conform to the style laid down in Publication Manual of
the American Psychological Association (7th ed., 2019).

6. Manuscripts and author’s correspondence should be emailed to the Secretariat of the Working
Group on the Educational Research Award Scheme (email address: eras@edb.gov.hk).

7. All copyrights belong to the Secretariat of the Working Group on the Educational Research

Award Scheme. No graphics, tables or passages of more than 300 words can be reproduced
without prior permission.

8. Once the review process of this Journal begins, contributors shall not send the submitted
manuscript to other journals for review or publication.

'"Teachers interested in participation in the Educational Research Award Scheme may make reference
to the relevant Education Bureau Circular Memorandum.
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Invitation for Reviewers

We invite teachers, principals and fellow education workers to join us as
reviewers. If you are interested in reviewing journal papers, please submit
the following information by email (eras@edb.gov.hk) to us. Should you
have any enquiries, please contact the Secretariat of the Working Group on
the Educational Research Award Scheme at ((852) 3698 3698).

Name: (Dr/Mr/ Ms)

Serving School / Affiliation:

Contact Tel. Number:

Email:

Field(s) of Interest:




